2
Responsive Interactions
Background
It is widely recognized that early relationships provide the context for children’s growth and development. Children’s early relationships begin with parents and primary caregivers and eventually include other adults, such as teachers. Responsive interactions with these adults help infants and young children acquire the confidence, self-esteem, and security needed for them to explore, build future relationships, and develop. Engaging in responsive interactions involves noticing and responding to children’s communication and cues, which teaches children their communication is valued and their needs will be met. Artman-Meeker et al. (2020) suggest that responsive interactions include: 
· listening, watching and observing children
· responding predictably to children’s needs
· accepting children for who they are
· engaging children in communication
· acknowledging and informing children when responding right away is not possible
· connecting with children before and after correcting behavior 
· trying to understand the meaning of communication and behavior
Many of these strategies will be embedded into everyday routines and activities rather than specific lesson plans. To enhance responsive interactions, practitioners can use dyadic interaction strategies to facilitate a better interactive match with the child (Center on the Social and Emotional Foundations for Early Learning, n. d., McCollum et al., 2001).  The overall goal of dyadic interaction strategies is to strengthen the adult-child relationship by providing mutually pleasurable interactions for both partners and a developmentally supportive environment for the child.  
	Strategy
	Indicators

	Set the state for interaction
	· Position self and child so that mutual gaze/joint attention are possible
· Provide objects/activities appropriate to the child’s development and understanding  
· Physically support child if needed to allow interaction with others/objects

	Maintain interest and attention
	· Establish yourself as an interesting/interested partner
· Maintain warm, encouraging manner 
· Provide clear emotional cues 
· Use novelty and exaggeration to capture interest 
· Regulate pace in relation to child’s mood and emotional cues
· Recruit the child’s attention when unengaged or unfocused 
· Introduce a new focus or activity when needed

	Establish reciprocal roles (turn-taking)
	· Respond to child’s initiations 
· Establish predictable interaction routines (my turn, your turn)
· Provide time for the child to take a turn 
· Let the child know that a response is expected, then wait
· Model responses as needed

	Match and follow
	· Observe, interpret and then join the child by matching their focus of attention/interests 
· Notice and respond to emotional cues
· Follow the child’s lead 
· Comment on and engage with the child’s activities and interests

	Support/scaffold learning
	· Elaborate on the child’s communicative attempts 
· Add new actions/elements to established interaction routines
· Balance support (suggestions, demonstration) with expectations/opportunities for independence 
· Pose “dilemmas” for the child to solve


Guidelines
1. Use responsive interaction strategies including dyadic interaction strategies throughout daily routines.
2. Consider what routines, activities, and materials the child typically gravitates to or enjoys. Prepare preferred and novel materials.   
3. Come in with a plan and be prepared to adapt to the child’s interests and emotional state.
4. Note that students in early intervention practicum settings can facilitate caregivers’ use of the dyadic interaction strategies while using triadic or coaching strategies with the caregiver. To do so, students should first practice implementing the dyadic interaction strategies themselves. 
Microteach Instructions
1. Identify a routine or specific activity of interest to the target child.
2. Plan how you will use the dyadic interaction strategies during that interaction.
3. Consider possible adaptations to the plan if the child’s interests change.
4. Begin the interaction by Setting the Stage for Interaction.
5. Use as many other dyadic strategies and indicators throughout the interaction as possible, ensuring to follow the child’s lead. 
6. Incorporate other responsive strategies as needed for the target child or other children (e.g., responding predictably, informing children when you cannot respond, connecting before and after managing behavior).
7. Follow general microteach instructions.
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